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Historical and socio-cultural analyses of major educational trends and issues.

Listed here are someof themost influential socio-cultural trendsand issuesand their main proponents
socio-culturd: culturd materidism, Steward: cultural ecology, Marx: socialismor historica materiaism,
Skinner: behaviora psychology, reductionism. Hegd : diaectic materialism. Darwin: evolution. Freud:
psychology. Smith: capitalism. Schopenhauer: will andidea. Plato: rationalism. Aristotle: empiricism. White:
culturad evolution. Sartre: exigtentiaism.

Asrelated to the environment, culture, and society, thethreelevel sof cultural materiaismarethe
superstructure, the structure, and theinfrastructure.

Theinfrastructure consists of modesof production (i.e. food production) and modes of reproduction
(population control). Thestructureleve involvesdomestic economy (i.e. micro economics) and political
economy (i.e. macro economics). Thesuperstructurelevel involvesbehavior (i.e. art, music, dance,
literature, advertising, ritual's, sports, games, hobbies,and science) and mentality (i.e. values, emotions,
traditions) Harris(1979)..

Thefactorsof socio-cultural anadys sintegrate and incorporatethe environment, culture, and society to
determine how best to facilitate plansfor abetter society through education. The physical and sociological
model of society isrepresented by cultural materialism which consistsof threelevels: superstructure,
structure, infrastructure (Harris, 1968).

In cultural materialism, theinfrastructure consistsof modes of production (i.e. food production) and modes
of reproduction (population control). Thestructurelevel involvesdomestic economy (i.e. micro economics)
and political economy (i.e. macro economics). Thesuperstructurelevel involvesbehavior (i.e. art, music,
dance, literature, advertising, rituas, sports, games, hobbies,and science) and mentality (i.e. values,
emotions, traditions) (Harris, 1979).

Other descriptionsof the socio-cultura foundationsinclude Steward’scultura ecology, Marx’ssocialismor
historical materidism, Skinner’sbehavioral psychology and reductionism, Hegd’sdia ectic materiaism,
Darwin'stheory of evolution, Freud' stheory of human psychology, Smith’scapitalism, Schopenhauer’swill
andidea, Plato’srationalism, Aristotle sempiricism, White'scultural evolution, and Sartre’sexistentialism,
to nameafew.

Concerning the historical analysisof education, themethodsthat knowledge (in* Education Research” of
2003, thefour areas of knowledge arelisted asdescription, prediction, improvement, and explanation) is
discovered or created can include accidental discoveries(Madame Curieand Radium, photography, etc.)
aswell astheuse of the scientific method (hypothesis, experimentation, exploration, documentation,
analyss, evaluation), reading, research and devel opment, experimentation, experience, exploration,
spiritualism, planned searches, introspection and ingpiration, and intuition and cregtivity.

The problemwith any study of history isthat history isgeneraly written by thevictorsso getting awell-
rounded description of what really occurred can bedifficult. Using quantitative and qualitative techniquesto
determinewhat occurred, and when, isbased on recorded information that the researcher assumesistrue.
Historical research involvesexamining past eventsand, not only thefacts, dates, and descriptions of those
events, but also theinterpretation of what occurred. According to Berg (1998) the reasonsto pursue
historical analysisisto uncover the unknown, answer questions, determinetherelationship of the present to
the past, record accomplishments of individua sand groups, to better understand our own cultureaswell as
others cultures, and by making life better for everyonetoday by understanding the past and not repesting
the mistakes of the past.



Also, another difficulty with both historical and socio-cultural studiesarethe subjective/objectiveissues.
Sinceal human perceptionsare based on cultura relativism, finding unbiased interpretations of historica
occurances and socio-cultural factorsisnot possibleevenif al of theresearch dataand atisticsare
accurate.

A personal statement of one’s educational philosophy that demonstrates a relationship to your
knowledge of historical and socio-cultural events and analyses.

One problemwithintheeducationa systeminvolvespalitical philosophy: if most societiesarecalled
democratic then why don’t the people govern the country by voting directly and democratically onissues
rather than voting only for representativeswho can then vote any way they choose after they are el ected?
When educating post-secondary or adult students (or even K-12 studentsto prepare them for being adults),
how can the concepts of democratically controlled governments beintroduced to them and how canthey
becomedirectly involvedin theexecution of democraticaly determined plans?

In Adult Education for Social Change: From Center Stage to the Wingsand Back Again, ThomasHeaney
viewsadult education as participatory and asatool for socia change and where educationa progressivism
themodern approach to educating the public. “ * Adult education turnsout to be the most reliableinstrument
for socia actionists sinceit assuresthat any action undertaken would be authentically democratic”
(Brookfield 1984). Eduard Lindeman, asinfluenced by John Dewey, considers adult educationto be
intertwined with democracy, socia action, and control by peopleover their daily decisons. To Lindeman,
adult education equalssocial change, amethod to create good and productivecitizens. Evenif educationis
viewed asa" great selector” rather thana* great equalizer” (p. 4), each person can, asaresult of education,
findtheir niche, based ontheir abilitiesand merits, withinademocratic society. The concept of usingthe
educationa system toimplement adirect democracy isclosaly connected with theideas expressed by
Heaney, MilesHorton, Paulo Freire, and Jack Mezirow sincetheir approach isto empower the populace
through education in order to createademocratic society. Itisnecessary to havean educated publicin
order to have adirect democracy work efficiently so democracy is dependent the educationa systemto
surviveand prosper.

Thisisan important i ssue because how peoplelive and how they are governed iswhat government, and
indeed life, isall about and sinceall peoplewant to live under democratic systemsthen they should be
alowed, utilizing computer and I nternet technol ogy, to determinetheir lawsand rulethemselves.

Thehistorical analysisof educationa issuesasreated to democracy caninvolve discussionsof the concept
and history of democracy and democratic methodsthat have been used throughout history. Discussionscan
involveformsof education throughout history aswell ashow democracy hasbeen implemented throughout
history and itsrel ationship to current educationa issues. Thediscussionscaninvolveformsof education
throughout history asrelated to current educational issuesand problemsasinfluenced by the educational
philosophiesof Herbert Spencer, John Dewey, and Jean Piaget. The socio-cultural analysiscan compare
varioussocietiesand traditional culturesand how they have adapted to the principles of democracy aswell
ascurrent socio-cultura and economic concerns. Historical and socio-cultural analyses of the educational
system and itsrelationship to democracy caninvolveissuessuch asfunding, curriculum, testing, traditiona
cultures, McDonal dization, globalization, standardization, capitalization, commercialization, and transence.

The changesin societiesbrought on by socia movementsand technol ogies, which areblurring the
boundaries between nations and ideol ogies, and the use of planned social change using the components of
agents, targets, and methodsaswell asthe empirical-rational, normative-reeducative, and power-coercive
change stategies used in affecting societal change can be exploredin relation to the historical and socio-
cultural analysisof issueof thedemocratization of society and theeducational system.



A case study of an educational event or issue that reflects an historical and socio-cultural
analysis.

Last year when | taught in Chinathe curriculum and textbooks, as one might expect, originated fromthe
centralized Chinese government. Theorganizationa structurethereisbureaucratic, centralized, and
organized with ordersoriginating from the upper echelon to be dispersed to dl of the connectingingtitutions
below inthe structural hierarchy (from top to bottom or avertical structure). Theteachersaremeant to
dispensethe government gpproved information and the student ismeant to memorizetheinformation
whether they understand theinformation or not.

Inwhat iscalled western culture, the organi zational structure and itsmanagement hasevolved aong other
lines. The philosophical influences on education of Herbert Spencer, John Dewey, and Jean Piaget and
othersaswell asthehistorica and socio-cultura influencesof socialism, capitalism, economics,
behavioradism, reductionism, behavioraism, determinism, rationalism, empiricism, cultura evolution, and
existentialism have produced amore decentralized educationa systeminthewesternworldwithamore
horizontd, rather than vertical, management style and amore student-centered approach to education.

To borrow aquotefrom Dr. Sabet toillustrate the difference between the Chinese and the “ western”
approach to education and management structure, inthewestern cultures*the primary objective of
educationd |leadership a dl levelsisto releasethe creative power of theindividual sand encourage universal
participation in consultation and decison-making. Effectiveleadership maintainsabal ance between
centralization and decentraization. Centralizationisnecessary for direction and coordination.
Decentralization isnecessary for innovation and devel opment. Excessive centralization resultsin
unwarranted bureaucracy while excessive decentralization resultsin anarchy.” (Sabet, 2003). Inthe
western world thereisapremium attached to sal f-fulfillment and crestivity, reasoning, and understanding
whereasin the authoritarian methodsthereis moreimportance placed on obedience, loyalty, and sacrificeto
thegroup’srequirements.

Now that | amteachingin Taiwan, | still experience the sometimesfrustratingly bureaucatic approach to
education but | am teaching in aprivatelanguage school whichwasbegun by some Americansin Taiwan
(thefirst school wherel taught waslicensed by an American company but after the school becameavery
largetheloca ownersbroke away from the parent institution to become an independently owned school)
and teaches using aschool produced curriculum for the young studentsand for the older students, beginning
at about thethird grade, the curriculum isbased on the Calvert system from Batimoreand Hunt Valley,
Maryland, which began asasystem to be used by parentsfor home schooling and which coversall subject
areas. Thesystemin Taiwanismorewesternized thanin Chinaso the management structure of the schools
ishere somewhere between centralized and decentral Tized.

Selection and critique of professional literature dealing with history of education and with its
socio-cultural dynamics.

In hisbook The Americans. the Democratic Experience, Daniel J. Boorstein (1974) writesextensively on
the American experience beginningin the 1800’ sup until the present time. 1n Book Three, A Popular
Culture, Part Eight concerns someissues of education and mroe specifically, language, knowledgeand the
arts. Chapter , “A Higher Learningfor All” (p. 478) and Chapter 53 concernscollegeand university
education and Chapter 53, “ Educating the Great Army of Incapables’ (p. 490), isabout the devel opment of
the philosophy of high school education inthe United Statesof America



In Chapter 52 Boorstin says* If therewasto beanew American religion of Education, the universitieswere
itscathedrals, just as high schoolswould later becomeitsparish churches’. And*if theprimeaim of
education was growth, then each man wasaladder unto himself. John Dewey’snew democracy of facts
meant also anew democracy of subjects’ (Boorstin, 1974). Soto preparethe citizenry for ademocratic
soci ety, ademocratic choice of subjectsto taught wasoffered.

After the Civil War inthe United States, there began the practice of giving federal land toinstitutions of
higher learning so theseland grantsand other economic gifts, somefrom leading capitdistssuch as
Rockefeller and Carnegie, caused collegesand universitiesto proliferate. Thisgrowthwould beginto
changethe educationa environment so that agreat number of people had accussto theuniversity
opportunitiesand systems.

In Chapter 53 the devel opment of the high school systeminthe United Statesisexplored, in particular the
concept of free public high school. John Dewey’s concept of New Education was hiseffort to makethe
scholl environment likethe old “family farm where childrenlearned by doing and by participatingin common
tasks’. And hepromoted theideathat “ knowledge could be acquired, |earning could be possessed, but
growthwasaprocess’ (Boorstin, 1974). Dewey’sidealsof progressive education changed the educational
landscapeand solidified the Americans' belief inthe New Education that he proposed.
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